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The study of Native Americans is an integral part of United States history.
Typically, this subject has been misrepresented at the elementary level. The
purpose of this thesis is to provide a multicultural appreciation for the first North
American settlers. The unit provides introductory, developmental, and
culminating activities to present the culture of Native Americans creatively and
concisely.
The materials for this unit come from a variety of sources and combine a
hands-on/discovery approach. The format of the unit is based upon a design by
James Banks in the book Teaching Strategies for the Social Studies. Major
findings of this project include the wealth of material available on this subject and
the selectivity required to create an appropriate study.
-~~ significance of this thesis is its demonstration of the ability to create a
developmentally appropriate study of a multicultural group. The typical Native
American focus can be restructured into a unique discovery experience.
5
SOCIAL STUDIES RATIONALE
Traditionally, social studies at the elementary level has been nothing but a
textbook and some maps. As a result of the recent whole language phenomenon
educators are beginning to realize the ease of teaching social studies based only on
good literature. Since some teachers still hold fast to the traditional technique it is
wise to develop an approach to teaching social studies that maximizes instruction
and the student's comprehension. The most important change in the teaching of
social studies is the development of key concepts, important messages, upon which
instruction is based. The identification of key concepts enables a teacher to choose
significant facts from the general information. The identification process then
provides a basis on which all activities and assessment can be nurtured. The
educational goals identified by the concepts should drive the curriculum. A
student should come away from social studies instruction with sufficient
understandingof the key ideas. When viewed this way, social studies is merely a
means of-conveying important messages in order to make good citizens.
A complete K-8 curriculum for social studies must include key social
science disciplines. The six major social sciences are history, sociology,
anthropology, political science, economics and geography. The key ideas
identified for each of the social sciences are necessary for people to understand in
order to become active members of society. The concepts for each social science
are; history, change, conflict; sociology, role, ethnocentrism, interdependence;
anthropology, culture, tradition, cultural diffusion; political science, power;
economics, production, scarcity; geography, location, exploration, spatial
interaction.
The currently accepted social studies scope and sequence provides a good
basis for social studies instruction. It is important to note however, that through
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instruction, the first step is to make the topic relevant to the child's world and
understanding. For instance, if a teacher were teaching about communities in the
third grade, s/he would first develop a unit about the student's own community.
This system offers children a basis on which to compare all other realms of the
concept. The famous learning theorist, Ausubel said, "A learner must have a
meaningful learning set, i.e. an ability to relate new knowledge to what he already
knows and this knowledge must be relatable to his structure of knowledge."
Essentially, Ausubel is saying that students need to be taught information as they
are able to comprehend it and not at arbitrary levels of instruction.
Other topics of instruction for the K-8 curriculum should include; families,
neighborhoods, geographic regions, United States history, world cultures/
geography and American history. These subjects must be well-defined so as to
ensure comprehension. Their instruction should include, according to Piaget,
"concrete experiences [which] are crucial to the development of abstract facts."
.1]1e activities chosen to teach the concepts should be on a higher order level
of thinking. Years ago students learned social studies by mechanically
reproducing facts on worksheets and manufacturer designed tests. In order to
teach social studies today, one should focus on the understanding of the chosen
concepts. Comprehension must be developed through activities that help a student
recognize what s/he already knows about the topic. This tactic activates their
schema and helps to develop a "risk-free" environment for questions. Once
schema has been activated the next lessons should provide rich experiences that
enable a student to connect what they know to what they are learning. These
activities will allow students to master concepts by solving problems. Kagan says,
"Resolution of uncertainty is emotionally satisfying for children." These
developmental activities increase a student's confidence in his or herself.
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A unit of instruction should culminate by involving students in group and
individual activities so a teacher can evaluate the information learned in the unit.
This goal would be accomplished by getting the students to show what the
information means to them. Teachers should involve students in a number of
activities for assessment. For example, a trivia game with questions at various
comprehension levels, reflective journal writing or even individual conferences.
It is evident in most adult's attitudes towards social studies that the
instruction they received in school was nothing short of dull and boring. This
misunderstanding of the social sciences is the signal for change. In the future, it
would be wonderful to see teachers presenting social studies material in a new,
exciting, process- oriented approach. A learner's outcomes demonstrates s/he has
the necessary knowledge skills and competencies to be a valuable, functioning part
of our society. Ifteachers can produce learners that possess well-rounded attitudes
and understanding of the world we live in, we can be confident in becoming a




The plight of the Native American Indian is one that has long been
misunderstood. The necessity to teach this subject truthfully is the basis for this
thesis.
Native Americans were human beings like all those who study and teach
about them today. They were not wild savages as portrayed by some, but rather
people living their own active lives. Their acts were consistent with their
knowledge, traditions, and environment. Prior to the Europeans' disruption, they
lived comfortably and peacefully. Even after the Europeans' invasion, the Native
Americans continued to live by a strict code of honor. They were fond of jokes
and games and were deeply religious.
The messages conveyed to students of American history must be factual
and considerate towards the Native American people. They are a significant part
of the development of this country and must be studied as such. The Native
American.lifestyle had all the trademarks of a civilization, even though it was
significantly different from any other known lifestyle. Native Americans can no
longer be ignorantly portrayed as savages. This thesis will attempt to provide
educators with an unbiased representation of Native American individuality.
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UNIT FORMAT
The format for this unit thesis was developed by Dr. Terry Whealon,
Department of Curriculum and Instruction, Northern Illinois University based on
an example set forth in Teaching Strategies for the Social Studies by James Banks.
This format provides a basic structure for the creation of a thematic unit. Each
element builds or reflects statements made elsewhere in the unit. Before teaching
any type of unit it is necessary to understand why the information is presented in
that particular manner. This section of my thesis attempts to explain the unit
format.
The first component is the unit theme. This statement conveys a clear
message of what is to be learned. The theme gives basic structure to the unit's
focus. The generalizations, or key concepts, are the messages the students will
master by the end of the unit. These statements are written in a cause/effect format
so students, once introduced to the cause, can infer the effects based on lessons in
the unit. .The sub-ideas are the factual examples one needs to understand the
generalizations. Each sub-idea is labeled to match the key concept it supports. By
setting forth the basic facts needed to teach the unit, the teacher need only do
supplementary research.
Following the sub-ideas are the objectives, or what the student is expected
to know at the end of the unit. These too are labeled to the key concepts because
their purpose is to help the student know the key ideas as conveyed through the
sub-ideas. Each lesson should reflect an objective and enable the students to learn
something not just perform.
After the objectives, the unit is related to other subject areas. The historical
themes relate the unit topic to other social sciences. These statements make the
theme relevant to students and the modem world. The geographical tools build on
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ideas from the historical themes and further shows how the subject relates to the
student. Geographical tools inform students of general yet imperative knowledge
to enhance their understanding. The issue question causes students to make a
decision based on the subject knowledge. This deductive question can be
developed into a decision-making unit in itself where students research options to
determine the best solutions.
Finally, the unit activities are broken down into those which introduce the
subject, develop student understanding, and assess student knowledge of the
setting. The initiating set of activities activate student schema and begin to build
on prior knowledge. This set of activities shows how new knowledge will connect
with what students already know. The developmental lessons are the fundamentals
of what is being taught. While they should challenge student understanding they
should not be frustrating. The developmental activities guide students towards
discovery about the topics key concepts. The last set of activities, culminating, ties
all the information in the unit together. These lessons give students a chance to
show what they learned in the unit. Completion of the culminating activities
allows teachers to assess student comprehension of the key concepts. If





Unit Theme: The first settlers of North America were early hunters who
migrated from Asia; developed diverse cultures and identities; and adapted their
lifestyle and customs based on the region in which they lived.
Generalizations:
A. Because the first settlers of North America were able to migrate across
the Bering Strait they created a whole new civilization.
B. Because of the demands of their new habitats, the settlers developed
unique cultures and identities.
C. Because of the way various settlers adapted to their environments,
many diverse ethnic tribes arose.
Sub-Ideas:
• the first settlers were hunters who may have arrived 27,000 years ago (A)
• the early hunters migrated from Siberia in Asia via a strip of land which
once covered the Bering Strait (A)
• the hunters followed paths of animals such as buffalo (A)
• hunters followed animals over ice-free strips of land in present day Alaska
and Canada to what is today the Interior Plains region of the United States (A)
• hunters followed now extinct animals like the giant beaver to other regions
such as the Coastal Plains, Mexico, Central and South America (A)
• when the animals stopped roaming so did the hunters (A)
• some animals could not adjust to the changes of their new habitat and died
out, but the people adapted (A)
• at first, the early settlers obtained food by hunting, fishing, and gathering
wild berries, nuts, and roots (B)
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• people had to move from place to place as plant food ripened and as
animals migrated until they found they could also plant seeds to get food (B)
• once people learned to produce food they began to settle in villages (B)
• knowledge of farming spread from Mexico to other Native American tribes
throughout the Southwest and Plains (B)
• settlers began to develop various shelters based on their regional limitations
(B)
• culture is the way of life of a group of people that includes their language,
art, religion, way of government, raising children, and subsistence (B)
• by 1492, about one million Native Americans lived in North America (B)
• these Native Americans included hundreds of different groups living in
different ways; speaking languages from nine main language families (B)
• the largest number of Native Americans lived in Mexico and Central
America where the low wetlands, plateaus, and mountains allowed the settlers
to become farmers and villagers (B)
• about 500,000 Native Americans lived between the Mississippi River and
the Atlantic Ocean hunting and fishing and farming off the fertile land (B)
• in the Southwest region many tribes lived along the river banks and
included well-known tribes such as the Cherokees, Seminoles, and Natchez (C)
• the Northeast had two main tribes, the Iroquois and the Algonquin, which in
turn had many smaller branch tribes (C)
• the grassland Interior Plains was the home to the many Plains Native
American tribes (C)
• some of the largest groups lived in the Southwest and Western region and
included the Hopi, Zuni, Navajos, and Apaches (C)
• the tribes along the Pacific Coast lived well off the rich fishing and woods
filled with berries and animals (B)
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• the Native Americans ofthe far North were mostly hunters and fishers
because of the cold, barren lands that surrounded them (B)
• the Native Americans were alike in some important ways, such as their
deep religious ways and strong feeling of attachment to the land and animals on
which they depended (C)
• the various Native American tribes also differ in many ways that are easily
identified by studying them in more detail (C)
- .~
Objectives:
The student will know
-- the first settlers of the Americas were hunters who may have arrived 27,000
years ago (A)
-- the early hunters migrated from Siberia via a former land bridge that crossed
the Bering Strait (A)
-- hunters followed animals into new territories and adapted to the new
environment (A)
-- before they learned to plant food, early settlers had to get food by hunting,
fishing, and gathering (B)
-- knowledge of farming spread to different regions and villages arose
throughout the new territories as a result (B)
-- these settlers formed diverse cultures based on location and habitat (B)
-- Native Americans between the Mississippi River and the Atlantic Ocean
were able to hunt, fish, and farm because of the fertile land (B)
-- the Northwest had two main tribes; the Iroquois and the Algonquin (C)
-- the Native Americans of the Plains were diverse and made up of many tribes
including the Sioux, Comanche, and Pawnee (C)
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-- the Native Americans of the Pacific Coast lived well off the dense woods
and fishing (C)
-- some of the largest groups of Native Americans lived in the Southwest and
the Western regions, i.e.; Navajos, Apaches, Hopi, and Zuni (C)
-- Native Americans often created myths and stories to explain various natural
phenomena (B)
Historical Themes:
Native American culture is a model for the appreciation of nature's bounty
much like the recycling and save the earth campaigns of today.
Despite persecution by the Europeans, most Native Americans held fast to their
beliefs and feelings towards the land and became silent heroes in our nation's
history.
Geographical Tools:
-- the Bering Strait is a waterway between Asia and North America.
-- the early settlers traveled through what is now Canada, the United States,
Mexico, Central and South America.
• A map or globe could help students study the routes taken by the early
settlers to reinforce the dispersal of settlers throughout the Western
hemisphere.
• Study the land of the main Native Americans' regions. Determine the best
type of subsistence for each area. Compare to actual Native American cultures
that arose.
• Develop a map demonstrating the relative locations of the various studied.
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• Use hands-on science to demonstrate how the land bridge was destroyed by
the Ice Age.
Issue Question:
What methods or ideas could we adapt from the Native Americans to help us
become more responsible for the environment?





Lesson One: K W L Strategy
Objective: The student will identify what s/he knows about Native Americans as
well as what s/he would like to know on the subject.
Materials: Chart paper, markers
Anticipatory Set: Tell students you are starting a major investigation about some
very interesting people. Identify them first as Native Americans and then as
Indians (some may recognize the slang term more readily). Explain that Native
Americans is the preferred term because, even though Columbus thought they
were Indians they truly were not.
Procedure:
1. Divide the chart paper into sections labeled; What I Know, What I Want to
Know; and -What I learned.
2. Gather students on the floor and ask them to reflect on all they have ever
learned or read or heard about Native Americans.
3. Call on students and record their knowledge on the chart. Be sure to write
the students name after their suggestion.
4. Discuss each suggestion and focus on their relevance to what you will be
studying.
5. Once all knowledge has been recorded ask students what they hope to find
out about Native Americans. Record each suggestion and again put their name
after the comment.




1. On their next visit to the school library, tell students to look for some non-
fictional information on Native Americans. Ask the school librarian to set up a
Native American section containing all the resources available (fiction and
non- fiction) if possible.
Check for Understanding:
1. Labeling the students' suggestions provides an easy check for who
participated as well as some insight into each child's knowledge base.
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Lesson Two: Map Review
Objective: The student will be able to identify directions on a map in order to
label the Native American regions.
Materials: Large map, direction labels for the four walls of the classroom,
laminated maps of the Western hemisphere for each student or partners.
Anticipatory Set: Ask students what is the one thing that must be on every map.
Ask if anyone can recall what the name of the directional symbol is. Have
students name the four directions.
Procedure:
1. Review the four directions by doing some quick activities with the
classroom directionals. For example, the people at the North end of each table
go to-the pencil sharpener. Which direction did you go to get there? Everyone
go to the South end of the classroom. Go North to the teachers desk and turn
West.
2. Once students have reviewed the directions (and gotten a chance to stretch)
pass out laminated map mats. Ask students to identify what part of the world
they are looking at. Locate the directional symbols on the map.
3. Have students draw lines on the directional to indicate Northwest,
Northeast, Southwest, and Southeast. Explain these directions as being the best
label for areas which do not lay exactly along one direction. Offer some
examples around the classroom. Ex: The flag is in the Northeast corner.
4. Begin labeling the countries, as we know them today, on the maps.
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5. Point out major mountains, lakes, rivers and oceans. Decide which areas
may be the easiest to live on based on the region, climate, and accessibility.
Determine which areas might be the most difficult to survive in based on those
factors.
6. Each student's response must include the direction the area is located in.
For example, it would be easy to live in the far Eastern part of the United
States because the Atlantic Ocean is so nearby.
Independent Practice:
1. Collect half the map mats and ask students to find a partner. Pass out a
sheet listing different areas on the map using only directions to locate major
areas in the Western hemisphere.
Check for Understanding:
Circulate throughout the room as pairs are working. Make anecdotal notes as
to who is having significant difficulty. Offer these students extra practice with
you or another responsible student.
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Lesson Three: Native Americans Poem
Objective: The student will gain insight into the major Native American tribes
based on location, subsistence, and type of shelter.
Materials: Enough copies of "Native Americans Poem" for entire class.
Anticipatory Set: Tell students that today they are going to become Native
Americans. Have a map ready to point out the various regions as students get
their "parts" in the poem.
Procedure:
1. Pass out the poems and read it to students. Ask them to just listen the first
time so you can model rate and inflection.
2. Look at each stanza and ask students to identify the locations mentioned on
the map, i.e.; Northwest Coast, Plains, Eastern Woodlands, Southwest, Far
West, Far North, Arctic. Label on map.
3. Discuss the vocabulary of each stanza and determine its relationship with
the location of that tribe. For example, the Southwest tribes were famous for
their pottery because the land was too dry to hunt or fish. Or, the Plains tribes
lived in tipis. Ask students to describe what a tipi is.
4. Divide the class into two or three students per stanza depending on number
of students. The first stanza should be read by all.
5. Give students time to practice with their groups. Make sure each group has
all the correct pronunciations.
6. On cue, choral read the Native Americans Poem.
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7. If possible, have students brainstorm their parts to add any props or creative
dramatics to the poem as they read.
Note: This poem would lend well to a presentation for parents with the
appropriate props and costumes.
Guided Practice:
Challenge students by using some of the vocabulary from the poem on their
next vocabulary lesson. Or, add some of the words from the poem to the next
spelling test.
Check for Understanding:






We're Native Americans who lived long ago;
We're all very different-a fact you should know.
We are the Indians of the Northwest Coast;
The totem pole we made was a tall, carved post.
We lived in tipis on the Plains long ago;
We were buffalo hunters, skilled with a bow.
The Eastern Woodlands was where we dwelled;
We hunted and fished and farmed quite well.
The dry Southwest is the region we claim;
Our pottery and weaving have brought us much fame.
In the Far West we gathered berries and nuts,
Fished and hunted when we could, and built grass huts.
We're from the Far North where wintry winds blow;
Toboggans and snowshoes helped us travel through snow.
We're Inuits of the Arctic; the igloo's our home;
By dogsled we traveled where the caribou roam.
C Frank Schaffer Publications, Inc. 10





Lesson Four: Indian Children Poem
Objectives: The student will become familiar with the life of Native American
children through the reading of the poem "Indian Children."
Materials: Copies of the "Indian Children" poem for each student
Anticipatory Set: Ask students of they think their lives today are relatively easy
•and uncomplicated. Students should give reasons for their answers.
Procedure:
1. Discuss with students the difference between their lives and what they think or
know about Native American childrens' lives. List comparisons on a wall chart
for all to see. Label each comparison with the student's name so they can have
ownership and the teacher can evaluate participation.
2. Ask students to silently read the "Indian Children" poem.
3. Read the poem aloud for them and then again aloud together.
4. Assign students to read the poem in a round with two parts. Each group should
practice once before reading together.
5. After reading the poem together ask students to try and imagine what it would
be children back in the days ofthe Native Americans. Review previous
comparisons, add any additional.
6. Students should reflect on the differences between Native American children's
world and their own in their journals.
Guided Practice: Choral reading
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Independent Practice: Journal reflections
Check for Understanding: Read the student's journals to assess expression and
understanding of reflections.
Indian Children
Where we walk to school each day
Indian children used to play-
All about our native land,
Where the shops and houses stand.
And the trees were very tall,
And there were no streets at all,
Not a church and not a steeple-
Only woods and Indian people.
Only wigwams on the ground,
And at night bears prowling round-
What a different place today
Where we live and work and play!
- Annette Wynne
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Lesson Five: Annie and the Old One
Objective: The student will understand the life of a Native American child in the
modern world and their strong belief of tradition and family.
Materials: Annie and the Old One by Miska Miles
Two shades of brown construction paper (optional)
Vocabulary cards
Character map
Anticipatory Set: Show students a woven rug, blanket, or mat. Ask them the
different uses and how it may have been made.
Procedure:
1. Show students the cover of the book and, using a chart labeled "YES, NO,
MAYBE" ask students to predict if the word may be in the story.
2. Students must support their opinions with a definition. Offer correct definitions
for each word.
3. Read the story and point out any vocabulary words.
4. After reading discuss how Annie's life and family is different. Determine
where she lived and what tribe she was from. Ask students to look closely at
Annie's relationship with her grandmother and determine the author's main
point in writing this story.
5. Chart the characteristics of Annie's tribe on paper to be added to later in the
study.
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6. Student's should write vocabulary words and definitions in their fact books (see
Activity 6).
7. Student's may create woven mats if desired. See directions on following page.
Guided Practice: Vocabulary predictions
Independent Practice: Vocabulary recording in fact books. If students have
extra time they can create the woven mats according to the directions on the
next page. The mats may also be set up as a center for students to create in
their free time.
Check for Understanding: Interview students while reviewing vocabulary in fact








. -,' • ~•• of. ! ',...•..2 shades brown construction paper. each 9" x 12"GlueTwigs. bark. leaves -:
DIRECTI ONS:
Cut one piece of paper into strips 1/2" x 9".
Fold second sheet in half.
Beginning at fold. cut to about one inch from open end;
Lay paper flat~
Using 1/2" strip, weavethrough flat paper. over-under. over-under. untilopposite edge is reached.
Repeat procedure.
When complete. tuck twigs. "bark. and leaves into weaving.










































Lesson Six: Native American Fact Books
Objective: Students will have a resource in which to record all data and
knowledge gained from the Native American study.
Materials: Copies of Native American girl and teepee patterns
Plain paper for inside pages
.
Anticipatory Set: Hold up example and tell students that inside this book is
everything you find interesting about Native Americans and what you think is
most important to remember. Ask if students would like to look.
Procedure:
"
1. Read through pages of sample fact book. Example should include dates,
vocabulary, facts, illustrations, etc.
2. Ask students if they would like their own fact book to help them remember all
of the interesting things they learn about Native Americans.
3. Show both cover designs and allow students to choose a pattern. They should
color and put their name on it.
4. Once covers are complete have students cut out. Then using tracers as guides
students should cut about five pages to go inside the book. This will make a
ten page book.
5. Fasten with staples and begin adding facts as they are learned.
Guided Practice: Demonstrate how to make a fact book for students.
Independent Practice: Creation of fact books.


















Lesson Seven: Land Bridge Activity
Objective: The student will see how the land bridge that existed in the Bering
Strait was washed away by high water levels and glaciers.
Materials: One pan for each group of four students
Sand and soil mixture
Water
Two blocks of wood for each group
Anticipatory Set: Using a globe and/or large map show students where the
Bering Strait is and tell them there used to be a land bridge between Asia and
North America.
Procedure:
1. Make predictions about how the bridge disappeared and why.
2. Tell students they are going to recreate the destruction of the land bridge
themselves.
3. Place two blocks on each end of the pan. One represents Asia the other, North
America.
4. Have students pack enough of the sand and soil mixture between the blocks to
create a bridge.
S. Discuss how traveling across such a bridge might have been. Talk about
temperatures in that part of the earth. If the land bridge washed away how
solid was it compared to other land? Why was it not as sturdy?
6. Carefully add water to the side ofthe pan while agitating the pan from side to
side. This represents the motion of the waves.
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7. As soil is breaking up and filtering to the bottom of the pan consider the motion
and strength of the waves and glaciers. Predict what happened to anyone or
anything on the land bridge. Discuss how long this process would have taken.
8. Record new information in fact books.
Guided Practice: Simulation of land bridge.
Independent Practice: Recording observation in fact books and/or journals.




Lesson One: Bulletin Board Regions
Objective: The student will be able to identify different North American regions
based on their climate, landscape, and the various Native American tribes that
inhabited that area.
Materials: Large bulletin board or wall space
Atlases, North American continent books
Anticipatory Set: Bring in pictures or drawings of various Native American
dwellings, i.e. hogan, longhouse, teepee, etc. Ask students to think about why
Native Americans had such different houses. What might affect the type of
shelter they chose? Determine that houses and many other elements of life
were different because oftheir location and the climate.
Procedure:
1. Divide a bulletin board or wall space into six sections. Label each with the
following headings: Northwest Coast, Plains, Eastern Woodlands, Southwest,
Far West, Far North.
2. With students label a map of North America with these regions. Review the
directions learned in the initiating activities.
3. Using atlases and books about the land of North America, ask students to work
in cooperative groups to determine information about their region. Use the
data sheet as a guideline. Allow a few days of research time.
4. Students should prepare short oral reports to give to class about their region.
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5. The bulletin board can be filled with fact cards, pictures of various animals on
in that region, pictures of the region. Do not label with specific tribes yet as
this will be added after tribes are researched.
6. Share oral reports and culminate with a discussion about the types of culture
students might develop in such an area. Would they hunt, fish, or farm? What
type of house would they live in? What kind of clothes would they wear?
Guided Practice: Student discussions.
Independent Practice: Independent research.
Check for Understanding: As students are researching evaluate cooperation and
participation. Prior to reports, evaluate validity of research and understanding.
*Note.: Jbis activity can lend itself to a whole language study of habitats in
science.
34
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Lesson Two: Skin Stories
Objective: The students will understand that Native Americans used symbols
rather than letters to communicate.
Materials: Native American Pictograph (symbol) sheets
Large brown grocery bags
Pan of water
India ink diluted with water
Anticipatory Set: Read Kiwa. the Indian Boy rebus story. Students should call
out words for each symbol. Discuss how Native Americans had only pictures
to describe their lives and therefore wrote very differently than we do.
Procedure:
1. Following the steps of the classroom writer's workshop, students should create
Native American symbol stories. Allow students to preview the symbol sheets
so they can build stories around what they have symbols for.
2. Students should write and edit stories and then practice writing symbols.
3. Set aside time one day for all students to make their "skins" as follows:
- Give each student one- half of a brown paper bag (use front and back only).
- Have students crumple it twice.
- Dip the uncrumpled bag in water, strain, and repeat.
- Fold lengthwise and tear out animal outline using tracer.
- Open the skin and lay flat. Paint one side with diluted India ink.
- Let dry overnight.
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4. Once students have been properly edited they can transcribe their symbols onto
the "skin" in pencil first and then trace with black marker.
S. Take time to translate and share stories.
Independent Practice: Story writing.
Check for Understanding: This lesson can be evaluated based on regular writer's




Reading Skills KIWA,THE INDIAN BOY
Rebus Story
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Use this story for American Indian Day, the fourth Friday in September.
Make a copy of the story for each child. As you read the story, have children call out the correct
word for each picture.
Little d woke up early one morning. He went
out of his.&. and took a walk through the~.
On the-way, ~ saw at::~which ran and hid
in the~. q"sat on the~near the~.
He saw a ~swim past in the~.
Little ~ climbed into his~and paddled
around in the~. He caught five¢ .Then he
paddled back to the ~ and sat down. Soon
the~swam up to him. ~ gave a ~ to












Little ~ gave a¢ to the c~ .Nowhe had
three ~ left. Little ~ walked back through
the ~to his ~. He gave the three ~ to
his ~(!l .They cooked the¢ and had a
delicious breakfast.
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Lesson Three: Tribe Research
.,
Objective: The students will identify characteristics of several Native American
tribes based on their region, lifestyle and habitat.
Materials: Native American resource books
Tribe data sheets
Anticipatory Set: Tell students they will soon become Native American. They
will assume a tribe and for the next few days they will learn exactly what life
was like for the original tribes.
Procedure:
1. Divide students into their bulletin board region groups and assign the most
notable tribes from each region to each pair within that group.
2. Students should research their tribe based on the guidelines set forth in the data
sheet. They can collaborate with their other region members if necessary.
3. They can add to their fact books any interesting information they uncover .
4. Each tribe should note a specific craft or art their Native Americans created and
using the examples in The Kid's Multicultural Art Book they can create their
craft to share with other students.
5. Add to the bulletin board any new tribe information and prepare for oral
sharing.
6. Share reports on different tribes. Discuss differences. Determine why tribes
varied so much. How do Native American lifestyles compare with our
lifestyles around the country today?
Independent Practice: Tribe research.
Check for Understanding: Evaluate oral reports, completeness of research, and
understanding of subject.
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Lesson Four: Simulated Archaeological Dig
Objective: The students will learn more about Native American culture by
studying their artifacts.
Materials: Shallow pans filled with soil and sand mixture (for each group)
Various artifacts (arrowhead, feathers, pieces of pottery, suede cloth,
rocks with symbols drawn on, etc.)
magnifying glasses, data sheets, spoons
Anticipatory Set: Explain to students that they are to put on their archaeological
hats today. Define archaeology.
Procedure:
1. Tell students their dig is different other archaeological digs because you don't
know where you are digging.
2. Based on what they uncover, students should make educated guesses as to
where in North America they might be digging.
3. Let students take turns spooning soil onto paper towel and uncovering artifacts.
4. They should examine the materials and share what they know about the various
tribes and regions to decide where these materials could come from.
5. Fill in the data sheets once everything has been discovered.
6. Discuss and share answers. Think of other things real archaeologists may have
found to learn so much about Native American culture.
Guided/ Independent Practice: Digging and data sheets completion.
Check for Understanding: The answers on the data sheet should be evaluated for
understanding.
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Lesson Five: Teepee Tradition
Objective: The students will understand the intricacy of constructing a teepee
dwelling and gain insight into their significance to the Plains' tribes.
Materials: The Tipi: A Center ofNatiye American Life by David and Charlotte
Yue.
15 wooden shish kebob skewers per group
Aluminum roasting pans filled with sand for each group
Anticipatory Set: Show students a mini teepee or pictures of teepees. Discuss
what it might be like to live in a teepee. End discussion with, what would it be
like to build a teepee?
Procedure:
1. Share the Yue book with students. Discuss Plains culture and tell students it
was the women of the tribe that usually constructed the teepees.
2. Challenge students to balance their skewers and tie together so that the teepee
stands and all the skewers are evenly spaced. Be sure to tell students actual
teepee poles were about twenty feet long.
3. Once groups have constructed or tried to construct their teepees, allow them to
make their own models using the following reproducible page.
4. Set finished teepees in sand filled pans and add other items to create a Plains
Native American village.
Independent Practice: Teepee construction and creation.
Check for Understanding: This lesson should be evaluated during the sharing of




~ The Tepee Tradition
An average tepee cover was made by sewing together 12 to 14 buffalo
hides. The cover was placed around 15 wood poles. There was an open-
Ing in the top of the tepee. Smoke from the fire went out through the .
opening. .
Painted tepees belonged to the Important members of the tribe. Red,
blue, and yellow were the most popular colors. Green, brown, and black
were also used. Most tepees were painted according to one of four types.
, ~
Example A: one solid color with a small area of a different color at the top va~2:llJjf1:~~Ci~
Example B: dark color at the top and the bottom, a lighter color In the middle.
The bottom band (earth) and the top band (sky) might be decorated with white
balls to represent mushrooms and stars. The middle was often decorated with animals or scenes.
Example C: horizontal stripes
Example D: divided in half, with a separate design on each half
Student Directions:
1. Cut out the tepee cover pattern.
2. Decorate It with crayons or markers.
3. Tape the pattern together to make a tepee cover.
4. To make the poles, cut out 15 very narrow strips of brown construction paper. Tape the strips together





ImIe IduceIIoft Center,IM .• THIf IIIAIUtOX. ~. AptWUay , ••-----------~----------------------------------30 Note to Te.cher: Since tepee. were usually cream-colored, you may wish to duplicate this activityon cream-colored ~nstructlon pAper.
Lesson Six: Totem Pole People
Objective: The students will understand why the Native Americans of the
Northwest Coast constructed such a unique symbol of ancestry.
Materials: "The Totem Pole People", Boys Life, October 1993.
Construction paper, craypas
Anticipatory Set: Give students descriptive clues to try and help them guess that
you are describing a totem pole. Some may know very little about totem poles,
tell those students that is what they are about to discover.
Procedure:
1. Brainstorm what totem poles may have been used for before reading "Totem
Pole People".
2. After reading review the article with a thoughtful discussion. Compare this
method of ancestral record to any other Native American tribes.
3. Ask students to find about their own ancestry and discuss with parents what
their totem pole might look like.
4. Help students to create their own totem pole crest using the following example.
s. Display crest stacked to create your own totem poles in the classroom.
Independent Practice: Having students discover their own ancestry and creating
a crest based on that information.
Check for Understanding: Have students share their crests in each totem pole
and explain how and why it represents hislher family.
40
· 0&1-CT'".: The. 9t'ucJents ~i II CDnstru.ct Q .3 - DimensiOnclI
shclpe" leArn il::» ..foldQnd cu.1- 0. -triD.h5'e.. and
drGw with cr~ypCls.'
",'" )( 12." p" pu-, .3"')( 12." pt1pe.r, $C.iSSOl""S,
tju.e, ero.ypas (oil ~tels)
:,. Fo\d 3~12."strip"""' hQI-F, eLl'" c.orner +0 Cornu:
~cld (l po.flunecl de.'S.i5n with C""'Ip1.5 +0 th~
••Winq" por+ion.
2. lAse.1:tv.~po.$-to c:le.si~ ~ ~ on ~ c:e.rrtu pof'te""
of -the. CD}tI2. PlfU. CbhSiTu.dion papar ha.+u.res (.ve~.
&...0 no5e., mou-tfl) rr.o.y be. Cldded prior iO u.si"9 cro..ypo.s.
3. FOrm Q iu.be.. wt.Jh -the ~12..face. Qnd 51u.e,. Gt\le..
•.w\n~ t. on ~ bacJe..











































































For the Totem Pole
People, one way to
prove that you were
worthy of your rank In
society was by giving
away your wealth;
Potlatches were great
ceremonies in which a
household would dis-
play Its luxury goods to
Invited guests--then
hand them out. Each
guest would receive
something of value: a
chest, a fur blanket, a
canoe, a prized shirt of
cedar-bark Qber. -
This show of gent'rosity
could raise the status of
the giver.
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enough fish during the summer salmon run to
feed themselves for the whole year. They still
had enough left over to trade with other tribes
for goods.
This abundance of food made the Totem
Pole People wealthy. It also left them plenty of
time to develop arts, crafts, and tribal cere-
monies. These made their culture strong.
They developed the most advanced Indian so-
cieties north of Mexico.
In the 1740's, the Totem Pole People found
a way to make themselves even richer. They
started trading furs to newcomers in the re-
gion-the white man, who had sailed to
North America from Russia. Soon, many other
nations joined in the fur trade.
.a.1I ra ••II, Bad Gre.'. '
Each Northwest Coast Indian famili could
trace its history to a legendary ancestor. This
ancestor had once encountered a powerful su-
pernatural creature, usually in animal form.
The creature gave the ancestor the right to
use a symbol of itself as his crest.
Crest figures included birds, fish, mam-
mals, and celestial bodies. They were used as
family emblems, like the crests on European
coats of arms. A person entitled to use a crest
would carve it on almost all his property.
The totem pole was a collection of crests. It
showed all the opes associated with a family
or household. -
l'a••II, .aall Mallered
Among the Totem Pole People, families had





















.ige. Putting up a totem pole was a way of
lowing rank.
If you walked into a Haida village in 1845,
IU might find a dozen longhouses, or "big
mses." Each of these large wooden shelters
>usr "mr to 10 families. In front of those
here __riefs and nobles lived, you were likely
see totem poles.
The beautiful poles, carved from the trunks
"western red cedar trees, are the largest
ood carvings in the world. Some were 60
et tall. The practice of carving them flour-
hed from the late 1700's to the late 1800's.
Several types of totem poles were carved.
mong them were welcome poles, erected on
-aches to greet arriving visitors; house
mtal poles, which stood next to the doorway
.a house; and memorial poles, commemorat-
g special events and honoring dead chiefs.
rhea Europ •• a. Arrl" ••
The sea brought prosperity to the Totem
ile People, but it also brought a great threat
their way of life: the white man. .
Explorer Vitus Bering sailed from Russia in
141.His sailors collected sea otter pelts just
J an island near the Northwest Coast They
ok the pelts back to Russia to be made into
arm"clothes.
Bering's expedition launched the North-
est Coast fur trade. Dozens of ships of all na-
tionalities soon followed. The Coast Indians
were experienced traders. TIley Quickly be-
came big players in the fur business. But their
extra wealth came at a high cost.
Many of the Indians neglected their old
ways as they got more involved in the fur
trade. They abandoned traditional skills.
When the fur trade declined by the 1850's,
some Indians starved. Before the end of the
1800's, diseases brought by Europeans had
killed two-thirds of the Indians.
There were other blows to their way of life.
In the 1880's, the Canadian Government out-
lawed the main cultural activities of the
Indians. Believing that totem poles were ob-
jects of pagan worship, white settlers cut
them down. By the early 1900's, the Indians'
traditional ways were disappearing.
• •• Ia•• COlD••••••
But the flame of the Northwest Coast cul-
ture did not burn out completely. By the
1930's, the Coast Indian population had begun
to grow again. In 1951,laws banning major na-
tive ceremonies were dropped. Elders reached
back into childhood memories to teach the
young about the traditions of the Totem Pole
People.
By the late 1950's, a few Northwest Coast
Indians were also carving and painting totem
poles again.
Today the number of carvers has increased
greatly. Old totem poles have been restored.
New ones are being carved and raised in tra-
ditional ceremonies. The (Continued on page 64)
Thunderbird
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TIlE TOTEM POLE PEOPLE
Continued from page 39
new poles are sometimes taller than
the 19th-century ones, with heights
up to 173 feet.
With totem poles as a backdrop,
the ancient stories of the Coast peo-
ples are being proudly proclaimed
once more.+
-Kathy Vilim DaGroomes
Next Month: Peoples of the Arctic
The Northwest Coast
Indians had plenty of time
to develop arts and crafts.
.'
Northwest Coast Indians Today
Not all Indian tribes on the North-
west Coast carved totem poles. But
they all had rich cultures. Many of
the tribes still exist today. Some hold
public ceremonies or run museums
that honor their traditions:
• Confederated Tribes of Warm
Springs-Warm Springs, Ore. Phone
(503) 553-3333. Pi-Ume-Sha Powwow
and Encampment, June 3 to 5, 1994.
• Chehalis Tribe-Oakville, Wash.
Phone (206) 273-5911. Fourth of]uly
Powwow,July 1 to 10, 1994.
• Makah Tribe-Neah Bay, Wash..
Phone (206) 645-2201, ext. 403.
Makah Days, Aug. 26 to 28, 1994.
The Makah cultural center and mu-
seum are also in Neah Bay.
• Ouinault Trlbe=Taholah, Wash.
Phone (206) 276-8211. Chief Taholah
Days, July 1 to 4, 1994.
• Sto-colon (Coast Salish) Trihe-
East of Agassiz, British Columbia,
Canada. Phone (604) 796-2177.
Seabird Island Festival, May 28 to
29,1994.
Pole Crest Slide
Indians of the Northwest Coast want to paint this detail black rather
carved totem poles to mark impor- than carve it.
tant events in their lives. Figures on Step 4: Lightly sand the top and
the poles are called crests. Using edges of all three sections of the
three pieces of wood, you can make a slide.
pole crest slide representing a bird. Step 5: Using wood glue, prepare
Only one of the pieces needs carving. to attach the back of the body to the
Step 1: Cut the body section (the front of the wings. Line up and cen-
head and chest areas) from inch- ter the notches where the head and
thick basswood or another carv- chest meet with the top of the
ing wood. If you use ~-inch-thick wings.
wood, some of the detail in the Step 6: Glue the tail to the
nose and head will ........-.... .-....... back of the body,
be lost. ~ .~ below the wings.
Cut the wings .,. !!IIiiiiiia: Step 7: Paint the
and tail from ~-inch- ~ ~ crest with enamel
thick carving wood model paint. Use a
or pine. ~. brush that makes fine lines.
Step 2: Carve the chest of the .~IGood colors are light turquoise
body section. Taper and round or blue for the head; yellow for
the section until the highest spot is the beak; white for the back-
one-third of the total thickness of the ground of the chest, wings and tail;
wood. and black and red to outline feathers.
Step 3: Draw lines down the center Paint a white almond shape for
of the bird face. The center section each eye. Using black paint, line the
will be used for the beak. Carve and top edges and bottom curves closest
round the cheek areas on both sides to the nose. Use royal blue for the
until their highest points are nearly pupils of the eyes.
equal to the highest point on the Step 8: On the back of the slide,
chest. glue a ring on the top part of the
Slightly round the top of the beak wings. Use a half-inch ring of :X-inch-
and shape the edges. The place diameter plastic plumbing pipe. Now,
where the lower beak meets the top slide it on and enjoy!"
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Lesson Seven: Dreamcatcher
Objective: The students will understand the significance of dreams to Native
Americans.
Materials: Dreamcatcber by Audrey Osofsky
Construction paper
Anticipatory Set: Begin lesson by telling students about an outrageous dream
you had the night before. Discuss dreams.
Procedure:
1. Discuss students' dreams. Share funny, and scary alike. Try to interpret and
look for hidden meanings. List on chalkboard.
2. Read Dreamcatcher and talk about how dreams affected the Native Americans
and why it was important to them to keep safe from dreams.
3. Students can make their own dreamcatchers by folding a piece of paper and
placing a circular tracer on top. Trace and cut out except on fold so
dreamcatcher opens. Punch a hole near the center of the top.
4. Students should illustrate a good dream on the downside and write about what it
might mean on the top.
Independent Practice: Dreamcatcher construction and writing.
Check for Understanding: Evaluate the written meaning or description of each




Lesson One: Bulletin Board Generalizations
Objective: The student will be able to identify the unit generalizations and define
what they mean after studying Native Americans.
Materials: Bulletin Board or large wall space
Index cards, 4"x6"
Anticipatory Set: Ask students ifthere is any way to summarize their study of
Native Americans. Could they narrow all that they learned into three general
statements?
Procedure:
1. Work together and review all activities completed in the Native American
study. -Listideas on large paper and write student's name after their suggestion
to give ownership.
2. Derive three statements from students that follow the original three
generalizations for the unit.
3. Write these three statements on the bulletin board. Divide the board into three
sections and give each student three index cards.
4. Students should thoughtfully review all the new information on Native
Americans. This includes looking back at fact books, Native American reports,
et cetera.
5. Instruct students to write at least one but no more than three statements about
what each generalization means to them.
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6. Students should sign the cards and post. Share some of the statements.
Compare how their thoughts on Native Americans has changed as a result of
the Native American study.
Independent Practice: Reviewing materials in order to write thoughtful
statements.
Check for Understanding: The signed cards will identified whether or not
students have come away from instruction with an understanding of the
original generalizations the unit was based upon.
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Lesson Two: Rewrite Native Americans Poem
Objective: The students will be able to apply what they have discovered about
Native American regions through poetry.
Materials: Native Americans Poem
Anticipatory Set: Reread the Native Americans Poem chorally.
Procedure:
1. Discuss if the stanzas identifying the tribes are true based on what they have
learned throughout the unit.
2. Decide if there are statements that could be added or if the poem could be
modified to include what students think are the most important to remember
about regional groups.
3. Divide students into their tribe research groups and ask them to rewrite their
stanza based on what they now know. Remind them that the lines must rhyme.
4. When all groups are finished, put the poem back together and choral read again.
Independent Practice: Cooperatively rewriting the stanza for regions.





We're Native Americans who lived long ago;
We're all very different-a fact you should know.
We are the Indians of the Northwest Coast;
The totem pole we made was a tall, carved post.
We lived in tipis on the Plains long ago;
We were buffalo hunters, skilled with a bow.
The Eastern Woodlands was where we dwelled;
We hunted and fished and farmed quite well.
The dry Southwest is the region we claim;
Our pottery and weaving have brought us much fame.
In the Far West we gathered berries and nuts,
Fished and hunted when we could, and built grass huts.
We're from the Far North where wintry winds blow;
Toboggans and snowshoes helped us travel through snow.
We're Inuits of the Arctic; the igloo's our home;
By dogsled we traveled where the caribou roam.
e Frank Schaffer Publicationl, Inc. 10
a reproducible page •
FS-8073 Native Americans
..------------------------ ............••••••
Lesson Three: Skit Writing/Performing
Objective: The students will be able to demonstrate the knowledge they have
acquired through active performance.
Materials: Native American region reports, picture or short film depicting life for
Native Americans
Costumes, scenes, or props (optional)
Anticipatory Set: Show the film about Native Americans to students. Ask them
to pay attention to the actions and themes.
Procedure:
1. Tell students they are going to get to be actors. They will get the chance to
perform their favorite or most interesting facts about Native Americans through
performing.
2. Divide students into their regional study groups. In a cooperative group they
should work to write a short skit depicting life in their Native American region.
3. Props may be added and scenery designed as time allows. Mother helpers are
an asset to a successful skit lesson.
4. Videotape the skits as they are performed. Students can "rent" the video and
take it home for parents to view.
5. Vote on the two best skits to be performed at the final Native American
Powwow.
Independent Practice: Skit development.
Guided Practice: Students may need a model skit.
Check for Understanding: Appropriate skit writing and performance, oral
expression.
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Lesson Four: The Legend of the Bluebonnet
Objective: The students will gain an appreciation for their material possessions
similar to the Native American value of possession.
Materials: The Legend of the Bluebonnet by Tomie de Paola
Anticipatory Set: Shut off the lights in the room and tell students to quietly come
form a circle around the floor of your teepee.
Procedure:
1. Thank students for coming to your teepee for this evening's storytelling.
Explain that each evening many tribe members would come to the hage'ota's
(storyteller) teepee to listen to a story.
2. The story you are about to tell is a pourquoi tale that explains how something
came to be: This story is about the legendary bluebonnet flowers in Texas.
3. Storytell the de Paola book using props.
4. Pass out paper to students and ask them to list their five most important
possessions with a statement beside each explaining why each is important to
them.
5. Number the possessions from most to least valued. Discuss how it would feel
to give away the number one item compared to the number five item. Ask how
students' lives would be affected if they had to give away all the items.
6. Point out whether or not the students would still be healthy, have food, have a
place to live, have family and friends to love and enjoy.
7. Bring students to the conclusion that, although they may value their possessions
greatly, they matter very little when the possibility of being without food,
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shelter, or health exists. The Native Americans had a deep appreciation for non
material possessions as well as the few material possessions they did possess.
Guided Practice: The discussion must be carefully guided to bring students to the
appropriate conclusions about Native American lifestyles.
Check for Understanding: Student lists should be evaluated for clarity of
expression and thoughtfulness. Discussion participation should be recorded in
anecdotal records.
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Lesson Five: POW WOW
Objective: The students will be able to express their knowledge of Native
Americans through various creative expressions.
Materials: Variety, dependent upon activities chosen for POW WOW
Anticipatory Set: At the beginning of the unit explain to students they will be
able to demonstrate their Native American knowledge in an evening
presentation for their parents. Remind students throughout their studies.
Procedure:
1. Work with the special teachers, i.e.: gym, music, and library specialist to create
a Native American POW WOW.
2. Ask the music to work with the gym teacher on creative songs and dances for
the students. There are several good resource books for these activities.
3. The school library specialist may read additional books to students about Native
Americans and set up a Native American resource section for students.
4. The art teacher may work with students and other teachers to create instruments
used during the song presentations.
5. Ask the school principal to host the evening as a great Native American chief.
6. The more complete the participation throughout the school the more likely the
students are to appreciate Native Americans as an invaluable part of United
States history.
7. Organize a program for the POW WOW with other grade level teachers. A
sample program follows.
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Guided Practice: The lessons to create the musical, instrumental, and dance
elements of the program will help students learn more of Native American
culture.
Check for Understanding: The students should be evaluated for their attitude









Individual classroom visitations to view projects
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Native American Education Program
Dept. M. 234 W. 109th Street
New York, NY 10025
The program offers a 155-page book for $12.00. Includes sections on
stereotyping, contemporary Native Americans, and helpful bibliographies.
Allow 6-8 weeks.
Council for Indian Education
Box 31215
Billings, NT 59107
Send for a free brochure catalogging a collection of adult and children;s literature
about Native Americans .
.•. --~
Other Books to Include:
I'm In Charge of the Celebrations by Byrd Baylor
Where the Buffaloes Begin by Olaf Baker
They Dance in the Sky: Natiye American Star Myths by Jean Guard Monroe and
Ray A. Williamson
High Elk's Treasure by Virgina Dirving Hawk Sneve
Sing Down the Moon by Scott O'Dell
The Le~nd of the Indiao Paintbrush by Tomie dePaola
Why the Possum's Tail Is Bare: And Other North American Indiao Nature Tales
collected by James E. Connolly
The Story of Jumping Mouse by John Steptoe
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